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20 min rule, and group norms, B-36;
5:2 strengths: areas to work on, use of, B-26, B-32, B-33, F-64,

A

Abilities: general term used to describe “process skitls” and attitudes
we would like to see possessed by our graduates. (Sometimes referred
to as "outcomes,” "competencies” or "skills.")
- example list, 3-1;
- see "Process skills.”
Abuse of learning resources, by students,
- and marks, 5-13;
Accentuating the negative, MPS unit 47, P-5;
Accommodate: one of five responses 1o conflict.
- example, C-15;
- data for this as preferred response, C-14;
- use of in conflict workshop, C-11 fT.
- timing sheets, C-12;
- transparencies, C-13;
- use of Johnson's inventory to suggest preference, C-14;
example activity, C-19;
Accountability: student. Students are empowered with responsibility;
how might we make them accountable to teachers and to peers?
- and commitment to peers, B-38, B-39, B-40;
- and empowerment,
- importance, 4-5;
- transparency, B-40;
- examples of students contracts, B-41;
- and potential problems, D-23;
- and visibility of actions, B-38, D-23;
- seiting up environment,
- general, D-23;
- through course oulline, D-2;
- through letter, D-24;
- to others in group, B-38;
Accuracy concern that a task is done correctly,
- MPS unit 1, 34,
- mini-workshop, B-21, B-23, C-20;
- timing sheets, B-22;
- transparencies, B-23;
Achievable goals: and resources, C-7,
Action column, for minutes, B-35;
Actions versus results; ways of expressing goals, C-6, C-7;
Active, the process of writing and recording ideas, making charts,
creating diagrams, tables and lists so as to help overcome the

limitations of STM. Emphasized in HTGTM, p. 34, and illustrated
in mini-workshop, B-21;
Active learning, where the leamers participate in the leaming task;
contrast with passive where the learners listen to or waich someone
talk about the subject. This element is common to most of the
approaches given in all three books: HTGTM, HYSGTM and
Resources.
- as part of Osterman feedback-lecture method, A-1;
- impontance for learning, 1-2;
Adelaide, University of, example materials, A-19 ff.
ADLIMS; instrument for leaming how to leam, E-5;
Advantages of PBL contrast with "Disadvantages” of PBL. see¢ also
Evaluation of PBL.
- compare/contrast, 4-1;
- general, 1-1 fT;
- summary, 1-7;
Adverse circumstances, events that will prevent us from succeeding.
- use of contracts, B-39, B41;
- use of Kepner-Tregoe technique, and time management, D-13;
Agenda, for meeting, and group norms, B-36;
Algorithm, set of rules for calculating something. Contrast with
"exercise” and "problem"”.
Alumni response, to MPS program, P-3;
- 10 self-assessment, B-55;
Alverno College, cited, 3-4;
Ambiguity, instrument 10 measure tolerance for, E-3;
- MPS unit 33, P-5;
Analysis, convergent thinking activity in which one a) classifies, b)
recognizes panterns or sequences, ¢) checks for consistency and d)
reasons and draws valid conclusions.
- MPS unit 6, P-5;
- MPS unit 13, P-5;
- MPS unit 21, P-5;
- MPS unit 30, P-5, see also Critical thinking.
Anger
- and change, B-12, B-13, B-14;
- and conflict, C-11;
- and self-talk, C-21;
- as element in interpersonal skills, P-6;
Anxiety and change: fearful and distressful emotions and feelings.
Characteristic of change.
- and coping with change:
- description of workshop, MPS 49, 3-7;
- objectives and assessment, D-21;
- timing sheets and transparencies, B-10;
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- transparencies, B-12, B-13;
- and stress management:
- description of workshop, MPS 5, 3-4;
- objectives and assessment, D-8;
- transparency, B-12, B-13;
APA, method to obtain criteria, cited, D-14;
Arficles, information about PBL, listing of, 7-3;
Attendance, and group norms, B-37;
- and contracts, B<41;
Asking group members to leave, group norms, B-37;
Asking questions,
- how to, as tutor, 2-2;
- MPS unit 20, P-5;
Assertiveness, MPS unit 44, P-5;
- as element in interpersonal skills, P-6;
Assessment: the making of a judgement; the process of determining
if a goal has been achieved. This word is ofien used interchangeably
with "evaluation™. In this book assessment means the process applied
to the performance of individuals or groups whereas "Evaluation®
refers to the application of process to “programs and institutions”.
Thus, 1 assess Terry’s performance; [ evaluate the effectiveness of the
MPS program. (related terms for the process "Evalvation™ and
“Marks", "Grades" as outputs of the process). Related terms include
Goals, Criteria, Evidence, Self-assessment, Peer assessment, MPS unit
3.
- and Bloom’s taxonomy: 5-1, 5-8;
- and building student’s confidence in, 4-4;
- and cheating, 5-13;
- and competitiveness, 5-13;
- and content, need for, 5-2, 5-3;
- and course description, D-2;
- and criteria, need to create, 5-2;
- and defacing resource materials, 5-13;
- and evidence, 5-2, 5-9, B-53 fY:
- example, Ex. 54, 5-9;
- and goals and objectives, 5-9;
- need to identify, 5-2;
- example to illustrate, 5-3;
- and hoarding resource materials, 5-13;
- and interview, Example §-5, 5-11;
- and journal writing, Example 5-6, 5-11;
- and learning, 5-1;
- and resources, 5-2, 5-9, C-7;
- as goal of the course, 5-10;
- as a process:
- training in, 5-10;
- workshop, MPS 3, self-assessment,
- as part of MPS program, P-5;
- description, 34;
- details, B-48 fT.;
- timing sheets, B-49;
- transparencies, B-50;
- Bloom’s taxonomy level, 5-1;
- example, Ex. 5-2, 5-8;
- checklist, 5-2;
- components in,
- Alverno’s list, 5-2;
- contracting weighting of different types of evidence, 5-12;
- Example, 5-12;
- criteria-referenced interpretation, 5-3;
- example,
- course description, D-2;

- examination, F-1;
- frustration because the focus is not on evidence, Ex.
5.9,
- interview, Ex. 5-5, 5-11;
- process versus product, Ex. 5-3, 5-8;
- test questions, Ex. 5-2, 5-8; F-I;
- form for assessing reflective journals, A-15, F-65;
- for assessing PBEE, F-52;
- for assessing process skills, see Feedback forms.
- for assessing self-directed leaming reports, F-65;
- frequency of, 5-2;
- how to improve, mini-workshop, B-48;
- timing sheets, B-49;
- transparencies, B-50;
- importance of,
- for motivation, 5-1;
- transparency, B-50;
- interpreting the tests, 5-3;
- norm-referenced, 5-3;
- criteria-referenced, 5-3;
- issues in, list of, 5-2;
- large classes, 5-11;
- PBEE example, F-45 fT;
- via structured writing, forms, A-14;
- via structured feedback forms, A-15, F-52;
- learn what we assess, 5-1;
- marks option versus pass/fail, 5-13;
- options for using marks, 5-13;
- mini-workshop to develop skill in, B-48 fT.;
- timing sheets and transparencies, B-49 fI.
- misconceptions about, B-50;
- norm-referenced interpretation, 5-3;
- pass/fail option, 5-13;
- peer assessment, 5-9 ff.,
- and final mark, data, 5-11, 5-13;
- as evidence for self-assessment, 5-13;
- environment, 5-10;
- training, 5-10;
- compared with tutor’s assessment, 5-10, 5-13;
- for large classes, 5-11;
- of individual performance in a group, 5-10;
- of process skills, 5-8;
- example questions, D-4 fT,;
- example ¢xam, F-1;
- why? 5-10;
- of subject knowledge, 5-3;
- and Bloom’s taxonomy, 5-8;
- of peer teaching subject knowledge, B-38, B42 ff,;
- options, list of, Table, 54, E-1;
- via Branda’s PBEE, 1-6, 5-6, F-45;
- via concept maps, 5-7, F-60;
- via contracts, 5-6;
- via essays, 5-5;
- via interrupted process, 5-5;
- via learning contract, 5-6;
- via Modified essay question, 5-5;
- via multiple choice questions, 5-4;
- via observation, with feedback forms, 5-4; see
Fecdback forms.
- via oral exam, 5-4
- via OSCE, 5-6;
- via PBEE, 1-6, 5-6, F-45;

5-4,

also



- via portable patient problem pack, P4, 5-7;
- via rating scale, 54,
- via short answer, 5-4;
- via simulations, 5-7, F-53;
- via storyboards, 5-6;
- via Triple Jump, 5-6, F45;
- via tutor, 5-6, 5-10;
- via word-completion test, 54,
- ownership of and impact on leaming, 1-3;
- transparency, B-50;
- reliability, 5-2;
- of peer assessment, how to , 5-9;
- data, 5-10, 5-13;
- of self-assessment, how to, 5-10, 5-11;
- data. 5-10. 5-13;
- selecting good questions,
- example, Francine, 5-3;
- self-assessment, see Self-assessment.
- and final mark, 5-11;
- data, 5-13;
- with peer assessment as evidence, 5-12;
- comparison with tutor’s, 5-10, 5-13;
- example, Ex. 5-5, 5-11;
- instruments to assess skill, E-4;
- results from MPS program, P-3;
- "tightness” or explicitness of instructions, 5-3
- wtor’s assessment, compared with
- peer assessment, 5-10;
- self-assessment, 5-10, 5-12;
- validity of, 5-2;
- of peer assessment, how to , 5-9;
- data, 5-10;
- of self-assessment, how to, 5-10;
- data, 5-12;
- weightings of different assessments, 5-11;
Assessor: person responsible for assessing.
- number needed, for groups, 5-10;
- peers as, 5-9;
- self as, 5-10;
- training of, 5-10, B-48; sec MPS 3.
- tutor as, 5-11;
Attendance, lack of swdent.
- coping with, D-23, D-24;
Attending, as in listening, MPS unit 26, P-5;
- as clement in interpersonal skills, P-6;
Attitude, emotions and feelings.
- instrument to evaluate, E-5;
- toward the leamning process, E-5;
- toward critical thinking, CCTDI, E-6;
- toward problem solving, Heppner, E-2;
Avoid, as strategy in conflict, sce Withdraw.

Awareness: being able to describe; to make the implicit explicit.

- assessment, examples of, of, D-4;

- developing awarcness, scec MPS Unit 1.

- developing tutor skill, 2-2;

- how to improve, activity 1o increase, 3-4, B-16;
- objectives, list of, D-4;

- importance of in problem solving, 34;

- workshop, C-20;

-3

Barriers to implementing PBL, something that prevents.
- class size, options to overcome this as an issue, 1-6;
- inability to assess "soft skills", options to overcome this as an
issue, 3-8;
- examples, D-2 ff,, F-2 ff;
- lack of resources, options to overcome this as an issue, 1-6;
- new role as coach, 2-1 f¥.;
Barriers to solving problems, how to overcome, workshop unit 10
in the MPS program, P-5;
Basadur's Ideation instrument,
- availability, E-2;
- description, E-2;
- example data, E-8;
- use, E-2;
Beetle diagram, see Concept map.
Benchmarking, establishing a standard.
- data for various evaluation instruments, E-7,
Billings, A.G., and R.H. Moos, instrument;
- and stress management, D-8;
- and change, D-21;
- availability, E-2;
- data, E-7;
- description, E-2;
- evaluation of the MPS program, P-2;
- use in change workshop, B-11, B-12;
Bilochemistry, example problem, F-48;
- example principles, F47;
Bloom’s taxonomy: fancy name for the structured levels of
development for the "cognitive" or “thinking" domain.
- brief illustration, 5-8;
- use to select test questions, 5-8;
Body language, and listening,
- as part of interpersonal skills, P-6;
- MPS unit 26, P-§;
Book: "HTGTM",
- and a description of successive development of process skills,
3-3, 3-8;
- listing, 3-2;
- and details about assessment, 4-7, 5-2;
- and MPS workshops, 3-4 fT:
- and workshops on:
- awareness and monitoring, C-20;
- goal setting, C-1;
- group skills, B-30;
- interpersonal skills, B-24;
- issue identification, C-1
- managing change, B-10;
- problem solving skill, B-16, B-21;
- self-assessment, B-48;
- sclf-directed leaming skills, B-47;
- self-talk, C-21;
- understanding PBL, B-1, B-5;
- as a source of different forms of PBL, 1-2;
- as a source of different fecdback forms, 3-3, F-63;
- details, A-12;
- as a recommended book, 6-1, 6-3;
- as a required text with informal follow-up, 6-3;
- as a required text for pre-PBL workshops, 6-4;
- as a required text for mini-workshops, 6-4;
- cited use as part of week-long workshop, 6-5;
- key use:
- to help students understand PBL, 6-1;
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- to help them cope with change, 6-3;
- Table of Contents of, 8-1, G-1;
- use of it, gencral, 6-1;
- specific relationship to lcaming options, 1-6;

- use as model of process for PBL, 6-1;
Book: "HYSGTM"

- Table of Contents, G-3;
Book: "Resources"

- Table of Contents, 8-3;
Book resources for PBL, 7-1;
Brainstorming, popular name for the process for being creative or
thinking up many ideas, issues, hypotheses or options. see Creativity.
Branda’s triple jump, sec PBEE.
Bridging process skills: second of three-stage skill development
process, done in a carefully structured subject domain, see also
Transfer.

- description, 3-3, 3-8;

- example materials, A-5 to A-10;
Broadening perspectives, MPS unit 22, P-5;

- to see context, example, C-5;
Building process skills: first of three-stage skill development process,
done in a context independent environment, see also Transfer.

- description, 3-3;
Business school case study,

- as example of PBL, 1-1;

- comparison with medical school use of PBL., A-20;
Buy-in, getting a, see Getting support

(o

California critical thinking skills test (CCTST), instrument, E-6;
Carefulness, paying attention and concem for correciness.
- MPS unit L, 34;
- mini-workshop, B-16;
- timing sheets, B-17;
- transparencies, B-18;
Case study, example of a PBL approach, 1-1;.
Cattell and Cattell, instrument, E-6;
CCTDI instrument, E-6;
CCTST instrument, E-6;
CEQ instrument to evaluate the leaming environment, E-5;
- data for MPS program, P-2;
- data, E-§;
CGF, instrument, E-2;
Chairperson: facilitator for a group. Contrast with "leader,” B-33;
- as unit 29 in the MPS program, P-5;
- assessment of skill, D-17;
- and group noms, B-35;
- feedback form for, F-63, F-64;
- how to develop skill as, see MPS Unit 29.
- instruments to evaluate, E-4;
- objectives for skill development, D-17;
- optional levels of monitoring/reflecting via feedback forms, A-
12;
- versus no chairperson, B-35;
Challenges to (difTiculties) what does not seem to work or be
effective:
- the development of process skills, list, 1-2, 3-3, B4;
- the implementation of PBL: trying to do too much too soon,
not helping the students adjust to the change, assuming that you
don’t have to pay attention to the process skills, failing to be
explicit about assessment, the tutor assuming the role of a

“lecturer”. (suggestions on how to counteract these are given in

Chapter 4 and Chapter B.)

Change, how you copc when a change is thrust upon you.

- assessment of ability to cope with, D-21;

- example topics and MPS program, P-6;

- how to improve how you cope with, see MPS Unit 49.

- mini-workshop in, B-10;

- timing sheets, B-11;
- transparencies, B-12;

- objectives for development of, D-21;

- optional levels of monitoring/reflecting via feedback forms, A-

12;

- Taylor’s chart of process, B-14;

- use of HTGTM, to help students, 6-2;

- typical student response, 6-3;
Change, being a change agent, MPS unit 50, P-5;
Change, managing change, MPS unit 51, P-5;
Change (cffectiveness of a )

- in evaluation data because of MPS program, E-7 fI,, P-2 ff..;

Cheating, options to minimize, 5-13;
Chemical Engineering, see Engineering.
Chemistry (surface chemistry)
- DA-E Socratic facilitation:
- for surface concentration, A-24;

- sample Osterman feedback lecture, A-2, A-3;
Class size,

- and options for leaming, 1-4;

- table of options, 1-6;

Coach, tutor as, 2-1, 2.3, 24;
Collaborate: one of five responses to conflict. (Synonym: problem
solve, negotiate, persuade.) see also Cooperation.

- example, C-15;

- data for this as preferred response, C-14;

- usc of in conflict workshop, C-11 fT.

- use of Johnson’s inventory to suggest prefcrence, C-14;

example activity, C-19;
Collaborative leamning: see Cooperative leaming.
Callect samples solutions, student propensity to,

- approach to learning, 4-1;

« how to combat, 4-5;

Commitment charting: explicitly noting the priority and time you
will dedicate to a given task.

- example in change workshop, B-15;

- use in selecting group members, 4-2, B-1;
Communication, sharing of information between two people. see
Listening and responding, conflict, interpersonal skills.

- MPS unit 48, P-5;

Competencies: general term used to describe “process skills" and
attitudes we would like to see possessed by our graduates. (Sometimes
referred 1o as "outcomes," "competencies” or “skills.") see "Process
skills."

Competitive learning, students compete against each other for
success.

- and defacing, hoarding. cheating, 5-13;

- bringing out the worst in students, 5-13;

- ideas to overcome, 5-13;

Compromise: one of five responses to conflict.

- example, C-15;

- data for this as preferred response, C-14;

- use of in conflict workshop, C-11 fT.

- us¢ of Johnson’s inventory to suggest preference, C-14;

cxample activity, C-19;



